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ABSTRACT 
University of Macau Henry Fok Pearl Jubilee College has cultivated an “integrated” 
service-learning model in a residential college context. The residential college setting at 
University of Macau provides a living-learning environment in which students are 
provided ample of opportunities to take part in activities that fall outside the realm of 
the normal curriculum of university education. With students from different academic 
disciplines participating in a series of initially unconnected extracurricular activities 
(each with individual educational goals), an “integrated” service learning model in a 
residential college setting is to integrate the continuous efforts and outcomes of those 
college activities into extended service learning program(s) with a view to addressing the 
specific needs of a community and providing services to fulfil the needs. This 
contextualized service-learning program in a residential college is neither course-related 
nor discipline-related which completely depends on the voluntary participations of the 
students. 

This paper is to showcase the lines of developments of the Henry Fok Pearl Jubilee 
College “integrated” service-learning model based on a case study of an experiential 
learning and voluntary teaching activity at Hainan Chengmai Si Yuan Primary and 
Secondary schools and a series of talks, workshops and projects in preparation for this 
activity. With a non-credit bearing nature and the mixed academic backgrounds of 
students, the service is an entirely voluntary, collaborative project which demonstrates 
the challenge of a coordinated approach and of striking a good balance between students’ 
personal interests and developments as well as the quality service to the community in 
need. With this unique educational context, this paper endeavours to demonstrate the 
variations in meanings and nature of a service-learning model to meet specific 
educational goals in a residential college in university education in Macau. This paper is 
divided into three parts. It begins with a brief literature review on definitions of ‘service-
learning’ and introduces the need of a contextualized service-learning model under the 
new residential college educational system in University of Macau. The second section is 
a descriptive account on the development of service-learning program in Henry Fok 
Pearl Jubilee College. The last section explains the development of the “integrated” 
service-learning model characterized by its activity-network approach. 
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1. LITERATURE REVIEW & SERVICE-LEARNING IN HFPJC 
The definitions of service-learning are varied as it is practised by different educators in a 
wide array of service-related activities. While some practitioners focus on the integration 
of experiential education programs into the students’ academic curriculum (Corporation 
for National and Community Service, 1990), others pay more attention to the balance 
between learning goals and service outcomes (Sigmon, 1994). In the context of 
residential colleges in UM, service-learning is implemented through extracurricular, 
non-credit bearing activities. This paper adopts a wide definition that sees service-
leaning as a teaching and learning strategy that integrates meaningful community 
service with instruction and reflection to enhance both personal and civic development 
through which students apply their skills and competencies to impact others.  

Residential college (RC) system has been established in the University of Macau in 
2010 to promote college member’s whole-person development. As a small on-campus 
staff-student learning community, residential college aims to foster liberal education and 
civic engagement among students through a rich variety of activities of social, physical, 
moral, cultural and civic pursuits that fall outside the realm of the normal curriculum of 
disciplinary education. Bearing the university’s 4-in-1 education model, community and 
peer education is a very important part of the new pedagogical model. Service-learning 
program is adopted to encourage college members to take an active role in serving and 
helping others, as well as prepare students for life-long learning by connecting specialty 
education with community needs and real-world experience. 

Henry Fok Pearl Jubilee College (hereinafter referred to as HFPJC) is one of the pilot 
residential colleges in University of Macau with a mission to develop a collegiate 
community through which members will develop a mature understanding of personal 
and community issues, along with a flexible and mature global vision. With around 200 
students from different academic disciplines and different grades during the academic 
year 2013-14, HFPJC provided a living-learning environment in which students were 
encouraged to participate in various activities, including community and voluntary 
services. Service-learning activities are initiated and organised either by college office or 
by student members. Besides college staff and student House Association, ordinary 
college members also have the opportunities to initiate service-learning activities with 
the support of the college.  

Within the context of the RC system, service-learning activities of HFPJC have 
several distinctive characteristics. First of all, all these activities are neither course-
related nor discipline-related. Participants with various academic backgrounds compose 
a team to practice interdisciplinary cooperation and teamwork skills.  Secondly, it’s a 
non-credit bearing program. The driving force behind the participation is their personal 
interests and social responsibilities instead of receiving credits. Thirdly, all the 
participants are volunteers. For most of the events, students choose to involve in either 
part(s) of the service or all aspects of the process. Fourthly, service-learning happens 
both in campus and off-campus, in Macau and overseas. In order to provide more 
opportunities to engage more students with different course schedule, HFPJC designed 
various interdisciplinary activities in different areas and levels. For example, college 
members volunteered to run the college's library and be the tutors of study groups, 
which is a reciprocal learning process with the aim to meet college community’s 
intellectual needs. In the academic year 2013-14, college members took part in 
experiential service-learning project in Thailand or Hainan China, which help enhance 
their cultural engagement, as well as to fully realize their global citizenship.  
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2. MEETING THE UNIQUE NEEDS OF RC EDUCATION 
Service-learning in HFPJC is implemented to meet the evolving needs of higher 
education in Macau within the RC system. As an important element in RC education, 
service-learning aims to achieve both the historical mission and traditional academic 
goals of higher learning in fostering civic responsibility, critical thinking and literary 
skills as well as developing the ability to self-manage, self-reflect and read the world 
with global perspectives. This suggests a broader view of service learning to foster out-of-
class learning within the different definitions of “service-learning”. As Jacoby (1996) 
suggested, “while service-learning that is embedded in the curriculum provides 
opportunities for faculty to enhance students’ learning by integrating course content 
with practical experience in a structured manner intended to meet course objectives, 
powerful opportunities for student learning and development also occur outside the 
classroom” (p.xviii).  HFPJC recognizes the significance and potential impacts of the 
unique living-learning environment in RC. By incorporating service-learning into college 
activities, this approach adopts a more holistic understanding of student learning by 
extending the learning contexts to the everyday living environments. HFPJC launches 
service-learning programs using a noncourse-related activity-based learning (i.e. out-of-
class, co-curricular, experiential learning experience) model in a residential-college 
context incorporating service-learning into non-credit bearing learning activities. These 
were not affiliated with any faculty or specific academic disciplines. Regardless of 
academic discipline, the projects aimed to promote positive attitudes toward 
volunteering, citizenship and hence college members’ sense of social responsibility. These 
were not integrated with any academic course content or curriculum. The following 
sections elucidate the implementation of the "integrated" service-learning model in 
HFPJC using the experience in the academic year 2013-14 as a case study. 

3. THE HFPJC SERVICE-LEARNING PROGRAMS 
HFPJC service learning programs were designed and structured to meet the long-term 
RC education needs to develop students’ whole-person developments and essential 
generic skills. In preparation for the full implementation of the residential college 
system in the fall semester 2014-15, some service-learning activities in HFPJC took 
place in the academic year 2013-14 were particularly designed to incorporate the five 
major learning competencies (i.e. cultural engagement, leadership and service, healthy 
living, global citizenship, interpersonal relations and teamwork) into experiential 
learning as a trial. Each of the activity or project led to a carefully organized service 
experience in which participating students were provided the opportunities to learn and 
reflects actively on what they have learned throughout the experience in sharing 
discussions and/or writing. It was a student-oriented, interactive, experiential education 
method to place students in the context of real-life situations to connect closely with the 
society. The program put an equal weight on both the service and the learning which 
each enhances the other. Students in the college organized and provided the service 
which met community needs. Different types of projects and workshops were 
interconnected with each other to form a wider service-learning program. The reason for 
this was to maximize the possibility to involve the majority of students from a variety of 
backgrounds to apply different skills.  

4. A CONTEXTUALIZED ‘INTEGRATED’ SERVICE-LEARNING MODEL 
To meet the special residential college education needs, HFPJC’s service-learning 
program (2013-14) was a contextualized outcome. As Xing and Ma (2010) pointed out, 
“service-learning must be contextualized and relevant to meet unique and evolving 
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needs, and the broader objectives of service-learning provide room for various models to 
emerge. By creating and evolving methods of adopting service-learning, faculty members 
have developed different models that allow their disciplines to service society. Thus 
service-learning takes different forms in different contexts.” RCs in University of Macau 
are the small on-campus staff-student learning communities that integrate students’ 
learning and living. Each student not only belongs to his/her faculty but is also assigned 
to one of a number of RCs. RC education has to be designed for students from different 
faculties and backgrounds to develop the general competencies and skills. Thus, service-
learning as college education pedagogy in HFPJC was intentionally structured to meet 
most of the demographic characteristics of each student to promote whole-person 
education. The role of service-learning in HFPJC is to enhance college members’ sense of 
belonging to the college and to promote college members’ responsibility to care for others 
and contribute to the community through which they understand how they can utilize 
their skills to impact the community. 

The service-learning model adopted in HFPJC is an ‘integrated’ one at two levels. At 
one level, each college activity was carefully organized to fulfil at least one RC 
competency to enhance students’ whole-person development. The completion of each 
activity was then followed by an informal sharing session in which students were 
encouraged to reflect actively on what s/he had learned from the experience, and more 
importantly, to think about how to extend the impacts of their learning outcomes on the 
wider community. With active students’ participation, the learning outcomes of each 
activity were pertaining to a wider service-learning program. As a result, different 
college activities and a variety of learning outcomes were integrated to contribute to a 
long-term service-learning program. At another level, since students were actively 
involved in the planning of the service under instructors’ guidance, the process required 
students’ creativity and problem-solving skills as well as their academic skills. This 
resulted in an ‘integrated’ learning when life skills learned outside the classroom are 
integrated back into learning and the next college activities or service-learning. The next 
section gives further information on how HFPJC service-learning model is developed. 

5. DEVELOPMENT OF SERVICE-LEARNING PROGRAM 
In the fall semester 2013-14, a series of oil painting workshops were organized. Each 
student was encouraged to produce at least one painting upon the completion of the 
workshops.  In the sharing session under instructor’s guidance, students initiated the 
idea that linking the visual content of each painting to compose a short children story. 
The learning outcomes of the oil painting workshops (i.e. paintings) were then developed 
into another learning competency (i.e. English creative writing) and this group of 
student participants, who were initially engaged with painting art, then took part in 
another structured English Creative writing workshop. In the next stage of the project, 
other students were also involved to get the text translated into Chinese, to edit texts, to 
design the book cover, and to get the pictures and story published. It led to the 
publication of a children story book which was used as teaching materials in the 
upcoming voluntary teaching and community service. From initially oil painting, 
creative writing, translation, editing and graphic design to eventually conducting 
storytelling and voluntary teaching activities in youth centers and schools, the series of 
activities involved different interest groups (e.g. translation group, graphic design and 
publishing group) and learning experiences.  

In November 2013, HFPJC organized an artist-in-residence program to engage college 
members with artistic practices. A visiting artist Chu Yinhua was invited to teach 
workshops on cyanotype printing through which students were not only engaged with 
the artistic practice but also exploring the history and culture of Macau. At the reflection 
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stage, students initiated to produce postcards with the select cyanotype prints to 
contribute to service-learning. The postcards were used as souvenirs to impact service 
receivers in community service activities. Different elements were involved in HFPJC 
service learning including integrated learning, reflection, student voice, collaboration, 
quality service, civic responsibility. As service providers, students practiced skills to care 
for others in the community, solve problems from the beginning to the end with big-
picture learning.  

In order to raise funds for the upcoming community service and charitable activities, 
including voluntary teaching and service-learning project in Hainan and visiting 
children wards at the hospitals, HFPJC student House Association organised a charity 
bazaar on campus in April 2014. To prepare for this event, several groups of volunteers 
took care of different parts of the project (see Figure 1).  

 

 
Figure 1 HFPJC charity bazaar organizational chart 

Group A was composed of students who attended the handicrafts workshop. Those 
handmade purses, handbags, necklaces, bracelets and bookmarks, which were very 
popular at the charity bazaar, were designed and handmade by student volunteer 
craftsmen. After learning the basic production skills, students designed the accessories 
as selling items for fund raising. Many items were sold out on the first day. Volunteers 
organised additional workshops to make more handicrafts and offered on-site tailor-
made services. This group produced products for sale which were the crucial source of 
income of the charity fund; meanwhile, they not only learned craftsmanship from the 
workshop, but also develop their creativity and management skills in the process.  

Volunteers in Group B were responsible for collecting used items donated by college 
members. They needed to contact peer members, call for donations, gathered the 
donated items and sorted the items according to different types and properties. The 
volunteers were responsible for attaching each item with a card indicating the name of 
the donors as records. This experience was significant in developing students’ 
communication and interpersonal skills. 

Group C was the promotion group that was composed of several smaller teams in 
charge of different tasks including poster and banner designs, thank-you cards, 
modelling and photo-shotting, and catalogue design. The promotion process provided a 
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platform for creative ideas and innovations, from which students could develop their 
design skills and art appreciation abilities, as well as enjoy the achievements of 
teamwork. 

Group D was the sale division. During the charity bazaar, two booths were set up on 
campus. Volunteers from different majors helped sell the items during the bazaar. It was 
the most challenging part in scheduling and division of labor in order to arrange enough 
student volunteers with different class schedule to fill in all the time slots. Time 
management was the key for success in this project. Students were also required to learn 
face-to-face retail merchandising techniques in order to increase sales. This experience 
allowed students to further enhance their time management skill, interpersonal skills, 
teamwork and leadership. 

With the help of all these volunteers, the charity bazaar was a success. The fund 
raised through the bazaar provided financial support to the upcoming community service 
projects. More importantly, it has offered college members a learning process in which 
students contributed their skills and offered to help others to develop a sense of social 
responsibility, and to prepare them to become productive citizens. 

6. SERVICE-LEARNING PROGRAM IN HAINAN   
In July 2014, a volunteer teaching and service activity at Si Yuan Junior and High 
Schools in Chengmai Hainan took place. This service-learning camp was planned in 
October 2013 with which all the accompanying college activities took place from 
November 2013 to June 2014 aimed at planning the camp.  This experiential service-
learning camp was an event consisting of a series of voluntary activities which aimed at 
encouraging college members to participate in community services outside Macau, to 
provide services that meet local communities’ real needs, as well as to explore the 
possibility of long-term service-learning projects with a number of Si Yuan schools and 
other schools in China. This was part of an ongoing long-term project in collaboration 
with Hong Kong Yan Ai Foundation to promote voluntary teaching activities in one 
hundred schools in China. These schools are recently built located in sub-urban cities 
surrounded by either impoverished antiquated villages or virgin new developments. 
Most students in those schools are from poor families who need assistance, care and love.  

This camp was a service-learning activity which expanded on simply community 
service by enabling students to explore and examine the needs of others before (and 
during) providing the service. Before arrived in Hainan, HFPJC students had 
communicated the local schools to understand the culture, socioeconomic status and the 
needs of the local students and community. Having realized that the school campuses 
are in lack of cover plants and most local Hainan students are lacking in environmental 
awareness, HFPJC decided to deliver environmental education in the service. Volunteers 
conducted a recycling plant pot making workshop to teach local Hainan students to re-
use plastic bottles and initiated a tree planting activity to teach about the impacts of 
human behaviors on the sustainability of the ecosystems. With the funds raised at the 
charity bazaar, HFPJC donated and planted twenty young trees in the campuses.  
Knowing that many children from impoverished family tend to drop out of school at an 
early age, HFPJC volunteers also organised sharing sessions to share with the local 
students their learning experience. They also provided other teaching services including 
storytelling and Macau culture class to enrich the exposure of the local students in 
Hainan. To enhance the learning experience, the HFPJC volunteers joined the cultural 
exchange activities such as bamboo dance, calligraphy, painting and paper cutting 
workshops. Volunteers made use of the children storybook that fellow college members 
published as teaching materials. They also prepared Macao local snacks and postcards 
with cyanotype images of Macau that were produced by fellow college members as gifts 
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to the students in Hainan. This activity was a service-learning which integrated student 
service into the learning (i.e. teaching skills, communication skills, organization skills, 
etc.). During the camp, student participants conducted qualitative observations on what 
the local students needed and the shortcoming of the nature of a one-off voluntary 
teaching opportunity. In the post-experience sharing session, students reflected that the 
service-receivers (i.e. the local students in Hainan) in fact needed more support and 
resources on general education/knowledge (e.g. world view, exposure outside Hainan, 
information on tertiary education, knowledge that is outside normal academic curricula, 
etc.). In addition, with limited resources and time available to university students, our 
student participants realized the shortcoming of the nature of voluntary teaching 
activity that only allowed limited, one-off service to a limited number of service-receivers. 
Based on these observations, our student participants are currently developing an 
education video production project to maximize the impacts of their voluntary teaching 
service to a larger number of students in two hundred schools in China (this project aims 
at producing a series of short educational videos as general education materials for being 
broadcasted in those schools which receive the service). This learning/service outcome 
forms a significant reference point which allows teachers to evaluate students’ 
development in global citizenship, as well as leadership and service. 

The service-learning programme in Hainan provided a good opportunity for our 
college students to fulfill the competencies in leadership and service, global citizenship, 
cultural engagement, and interpersonal relations and teamwork. This was not only a 
process to provide the service to meet the real needs of the local community; it was also a 
journey of self-reflection and self-learning for all the participants. The schools and local 
Hainan students who received the service also benefited from the activities. 

7. DEVELOPING AN “INTEGRATED” SERVICE-LEARNING MODEL 
In order to enrich students’ everyday college life, and promote college member’s whole-
person development, HFPJC have organized a variety of activities in the areas of culture, 
sports, community service, social events, academic improvement, and leadership. Most of 
these activities are initially separated, and the students can choose to participate in 
some or all of the activities on the basis of their own interests. The service-learning 
project in Hainan succeeded in integrating a series of initially unconnected 
extracurricular activities with individual educational goals into a larger service-learning 
programme through which the outcomes of individual activities have been maximized. 
The “integrated” model (see Figure 2) indicates the mechanism how different activities 
are integrated into a service-learning program.  
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Figure 2 The integrated service-learning model in a residential college context 

HFPJC service-learning program was the results of combined learning outcomes of a 
variety of college activities. The rationale behind this approach is to connect and extend 
the individual educational goals and learning outcomes of each college activity into 
integrated service-learning programs that connect students’ everyday college life with 
the community through which students learn how they can impact the community. This 
approach explores the educational impacts of initially interdisciplinary, non-credit 
bearing, co-curricular activities to meet the changing needs in the new University of 
Macau RC system. This method is to create a “seamless” learning environment which 
not only acknowledges the significance of each college activity on student learning but 
also recognizes the importance of the very often neglected potential learning space ‘in-
between’ activities. By engaging students with linking the learning outcomes of a variety 
of activities, the integrated learning approach encourages students to be proactive, 
creative and sagacious. HFPJC service-learning project was a collaboration between the 
college, community-based organization staff, students and the schools which were served. 
All partners benefited from the project and contributed to the planning of the program.  
 

8. CONCLUSION 
The HFPJC service-learning program was a result to meet the unique needs in the new 
RC education paradigm in University of Macau. While service-learning in many higher 
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education institutions is embedded in the curriculum, this paper shows that service 
learning as non-credit bearing college activity in a residential college offers great 
opportunities for student learning and development outside the classroom. The HFPJC 
service-learning program adopted an activity-network “integrated” learning approach to 
create a continuous “seamless” learning environment in RC to engage students who are 
from a variety of backgrounds and personal interests with both direct and indirect 
service learning. When service-learning, particularly in residential college education, is 
intended for integrating meaningful community service to enrich the learning experience, 
service-learning program in residential college should connect reciprocally with the 
learning outcomes of different college activities instead of being a separate program on 
its own with a view to developing sustainable service-learning programs. This 
‘integrated’ learning model endeavors to achieve a balance between service and whole-
person development which enhances with each other. It is proposed that the service-
learning program in HFPJC will be developed from direct/indirect service-learning into 
research-based and advocacy service-learning activities. 

 
Copyright © 2014-2015 by Natalie Siu-Lam WONG & Vivian JIANG Yi 
All rights reserved.  
 

 
  

205

USR-SL 2014



 
Proceedings of the 1st International Conference on Service-Learning, Nov 20-21, 2014, Hong Kong 

 

REFERENCES 
Bringle, R. G. & Hatcher, J. A. & Muthiah, R. N. (2010) The Role of Service-Learning on the 

Retention of First-Year Students to Second Year. Michigan Journal of Community Service 
Learning, Spring, 38-49. 

Bringle, R. G. & Hatcher, J. A. (1996)Implementing Service Learning in Higher Education. The 
Journal of Higher Education, 67( 2), 221-239. 

Cone, D. & Harris, S. (1996) Service-Learning Practice: Developing a Theoretical Framework. 
Michigan Journal of Community Service Learning, 3, 31-43. 

Corporation for National and Community Service. (1990). National and Community Service Act of 
1990. 

Cushman, E. (2002) Sustainable Service Learning Programs. College Composition and 
Communication, 54(1), 40-65. 

Furco, A. (1996). Service-Learning: A Balanced Approach to Experiential Education. Expanding 
Boundaries: Service and Learning, 2(6), 1996.  

Hollis, S. A. (2002) Capturing the Experience: Transforming Community Service into Service 
Learning. Teaching Sociology, 30(2), 200-213. 

Jacoby, B. (1996) Service-learning in higher education: Concepts and practices. San Francisco: 
Jossey-Bass Ltd. 

Kezar, A. & Rhoads, R. A. (2001) The Dynamic Tensions of Service Learning in Higher Education: 
A Philosophical Perspective. The Journal of Higher Education Special Issue: The Social Role of 
Higher Education, 72(2), 148-171. 

Ma, J. X. C. H. K.(2010). Service-learning in Asia: Curricular models and practices. Hong Kong: 
Hong Kong University Press, HKU. Retrieved July 13, 2014, from Project MUSE database. 

Parker-Gwin, R. & Mabry, J. Beth (1998) Service Learning as Pedagogy and Civic Education: 
Comparing Outcomes for Three Models. Teaching Sociology, 26(4), 276-291. 

Sedlak, C. A., Doheny, M. O., Panthofer, N. & Anaya, E. (2003) Critical Thinking in Students’ 
Service-Learning Experiences. College Teaching, 51(3), 99-103. 

Sigmon, R. L. (1979). Service learning: Three principles. Synergist, 8, 9-11.    
Sigmon, R. L. (1994). Serving to learn, learning to serve: Linking service with learning. 

Washington, DC: Council for Independent Colleges.  
Stanton, T. (1990 b). Service learning and leadership development: Learning to be effective while 

learning what to be effective about. In J. Kendall & Associates (Eds.), Combining service and 
learning: A resource book for community and public service, Vol. 1 (pp. 336-352). Raleigh, NC: 
National Society for Internships and Experiential Education. 

What is Service-learning?. Retrieved from Hillsbourgh County Public School’s website website: 
http://servicelearning.mysdhc.org/PDF/What%20is%20Service-Learning%20revised%20pdf.pdf 

 
 
 
 
 

206

USR-SL 2014


	Cover
	Table of Contents
	Message from General Co-Chairs
	Message from the Technical Program Co-Chairs
	Organization
	Keynote Speeches
	Professor Andrew FURCO
	Ms Barbara CANYES

	Session 1 Personal Development
	Nurturing service leaders through service learning for university students
	Integration of Service Learning to the National Service Training Program
	The Relationship Among Service Learning, Leadership, Self -Efficacy, andEmployability
	The Long-term Impact of Service-Learning on Graduates’ Whole PersonDevelopment, Civic Engagement and Career Exploration in Hong Kong

	Session 2 Engineering & Technology
	COMMUNITY LEARNING CENTRES: PARTNERS FOR UNIVERSITIES AND ICTD SERVICE-LEARNING
	DIRECT AND INDIRECT SERVICE LEARNING IN CIVIL ENGINEERING EDUCATION
	Service Learning in Engineering: Integrating Experiences in Competitionsand Community Services
	Inter-disciplinary service learning – Housing for the Community

	Session 3 Academic Elements
	Service-Learning as a Core Academic Component in Undergraduate Programs – A Brief Introduction to The Hong Kong Polytechnic University Model
	When Service-Learning Becomes the Subject Knowledge: Merits, Challenges, and the Way Forward
	Credit Bearing Service-Learning: Linked Architectural Studio Experience
	Subjective outcome evaluation of a Service Learning subject in a Chinese context
	An Initial Exploration of the Cross-cultural Validity of the Global Citizenship Scale in the Hong Kong Setting

	Session 4 Health and language Services
	Why service-learning? A discussion on employing service-learning inenriching clinical education for health-care professions
	Promoting Positive Attitude towards Elderly among Healthcare Student sthrough Service Learning
	A Model of Service Learning Internship at Hoa Sen University: Teaching English for Disadvantaged Children
	Service-Learning in English Language Education

	Session 5 Internationalization
	International Service Learning: Benefits and Whose Perspectives?
	Examining Student Learning Outcomes from the Global Citizenshipand Sustainability Community-Based Research Exchange Program
	What Did Residential College Students' Perceive They Have Learnedthrough a Cross-border Generic Service-Learning Program?

	Session 6 College Life
	An “Integrated” Service-Learning Model in a Residential College Context:A Case Study in University of Macau Henry Fok Pearl Jubilee College
	Service-Learning as Extra-Curricular Activities in a Residential College Setting
	How to Involve, Motivate and Sustain Students in Service Learning Programs

	Session 7 Impact & Partnership
	Collective Impact through Service-Learning, Discipline-Based Approaches and Civic Engagement: Examples of Ateneo de Manila University’s Service-Learning and Discipline-Based Engagements with Government Institutions andTheir Programs
	Promoting environmental sustainability through service learning andcommunity capacity building
	“Healthy Children-Healthy World”: Reducing the Impact of Food DesertsThrough Interdisciplinary Critical Service-Learning
	School Health Partnership in Service Learning: A Hong Kong Experience

	Session 8 Learning & Assessment
	An Experiential Approach to Developing Teachers’ Understanding of Service -Learning
	Qualitative Assessment of Students’ Learning Outcomes in Credit -Bearing Service-Learning 
	Problem-based Learning: A Teaching Method to Enhance Learning Experience for Students in Service-learning
	To Serve and To Learn – Students’ Reflections of the Service Learning Experience in Serving the Migrant Children in Shanghai

	Poster Abstracts
	Exploring the Localization of Service-learning in Mainland China—Take Zhejiang University as an Example
	Assessment of Benefits of Innovative Service-learning Teaching Tools – How TaiwanCan Promote Campus-wide Service-learning Courses
	DISTRICT-BASED SERVICE-LEARNING
	Biyahe ng JEEP: SL-DB Initiatives in the Junior Engagement Program
	A Service Learning Project on Inter-Professional Collaboration to promotehealth and wellness in community organisations
	A Service Learning Subject Cultivates University Freshmen’s Social Responsibility through a Health Ambassador Scheme: Mentoring Health Ambassadors in School Communities
	Biomedical Service - Towards the 10th Year Anniversary
	A Service-Learning Typology: Organizational Frameworks that Support Democratic Engagement within a Public University System
	SERVICE IN GETTYSBURG, PA: PROMOTING EARLY AND CHILD LITERACY THROUGH SERVICE LEARNING AND INITIATIVE
	University’s Collaboration with Schools on Adolescence Development among Disadvantaged Youths
	School safety and children health in a post-disaster community: implications to collaborative care and service learning in school health
	Toward a University-community-school Partnership Model – The Experience of Child Development Fund
	The Collaboration of Quality Mentorship Network and University
	Case Study: Essential elements of organizing a student-initiated service learning project in developing countries
	2-Year Experiences of Deploying eResources in Developing Countries
	Direct Assessment of Student Learning Outcomes in a Co-curricular Service-learning Programme
	International Service-Learning in Tanzania
	Community psychology and the spirit of service learning
	Promoting Intergenerational Solidarity through service learning: A mixedmethod approach
	Service-Learning, Personal Development and Social Commitment: A Case Study of the Local Service-Learning Program at Chung Chi College,The Chinese University of Hong Kong
	ISL 2014 EXPERIENCE: LEARNING FROM YOLANDA (HAIYAN) - DISASTERRESPONSE, RESILIENCE AND THE ROLE OF ASIAN UNIVERSITIES
	Service Learning in Community Social Work---Take the Green Imagination Project as an Example

	Student Papers
	ACTIVATING CITIZENSHIP
	MY SERVICE-LEARNING EXPERIENCE IN POLYU AND BEYOND
	CONNECTING MYANMAR
	Service-Learning through Different Kinds of ICT-related Activities from aStudent Perspective
	Nurturing civic engagement in the framework of Service Learning embedded in Whole Person Education: the practice of Service Learning inBeijing Normal University - Hong Kong Baptist University United International College

	Sponsors & Media Partners 
	Collaborating Universities
	Supporting Universities
	Author Index



